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Let's Hear From Some Mothers 
"A teacher told me Willy had been trying for 
15 minutes to open a locked closet door." 

"Francis flopped on the classroom floor and 
would not get up. He is so heavy the 
teachers had to call the fire department to 
get him up." 

"Bobby wanted out of his car seat while I 
was driving on the LA freeway. He kicked 
me so much, my bad driving caused a cop to 
pull us over. The cop saw my bleeding, felt 
sorry, and escorted us to UCLA." 

Should We Teach Him Who's Boss? 
The conventional approach to teaching such 
willful children is to be extremely 
structured, firm and not yield to any of their 
demands. The wilder they get, the firmer we 
get. They must learn compliance. The 
teacher controls each and every part of the 
carefully scripted learning task. Eventually 
the learner yields to control as do most 
children. 

Should We Teach Slower? 
SLOBS - Conventional Wisdom ' 

In the late 1960's, while stmggling to get my 
special education teachers to teach rapidly, 
using free operants, I found their entrenched 
conventional wisdom went in exactly the 
opposite direction. When they ran into 
teaching problems they slowed down, spoke 
louder, did things one at a time, made things 
bigger, and simpler. I coined the acronym 
SLOBS for this conventional wisdom that 
guided teaching in the wrong directions. 

S Slower 
L Louder 
0 One at a time 
B Bigger 
S Simpler 

Our charts showed us that we often got 
steeper learning going faster, speaking 
softer, teaching full compounds, malung 
things smaller, and teaching the complete 
final action. (Large primary pencils are too 
big for those little hands to draw fast.) 

For most students SLOBS were steps in the 
wrong direction. Making things slower, 
louder, bigger, and simpler bored them to 
tears and did not improve their learning. 

Or, Should We Share Free Operants. 
Every learning task has at least nine parts 
that learners could do. If the teacher does all 
except respond, it is a controlled operant. 
The more parts the learner does, the more 
free the operant. 

Nine Operant Task Freedoms 
Most teaching tasks have the following nine 
parts that can be shared. 
Schedule their task. Learner decides which 
learning task we do first today. The Iearner 
can choose by reaching for it. 
Present all stimuli. Learner holds and turns 
flash cards, book pages, or moves to next 
section of practice sheet. 
Form their responses. Learner holds hand 
in the position they find most productive. 
Dick Fosbury went over high jump bar head 
first, against tradition, and coaches advice. 
Dick became a champion high jumper and 
most follow bs style today. 
Record their responses. Learner makes a 
tally mark, puts a bead in cup, or presses a 
counter button after each response. At high 
end learners chart their own performance on 
a standard chart. 
Repeat and self correct responses. 
Learner repeats and corrects a wrong 
response just as soon as he sees his error. 
Speed without limit. Learner goes as fast 
as she can. Nothing comes between her 
responses to limit her speed. 
Select their reward. Learner selects the 
reward for each response. Tokens cashed 
for a variety of things, and different flavor 
candies in a reward box, provide selection 
Deliver their reward. Learner reaches into 
the box and delivers their own reward. 
Invent and try new changes. At the high 
end, learners make suggestions for going 
faster, or changing materials to learn faster. 
An example, learner in sheltered workshop 
said he could collate papers faster if he had a 
his own full table to work on. He was right! 
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Free Operant Teaching is Very Fast. 
The following description of the Big 6 plus 
6 makes clear how very fast free operant 
teaching goes - 20 in 5 seconds! 

Big 6 plus 6 elements isolated 
Eric Haughton and Ann Desjardins in 1980 
developed six pinpoints for extremely fast 
practice of fine motor slalls. 

Their big 6: Their Plus 6: 
Reach Pull-Push 
Point Shake 
Touch Squeeze 
Grasp-Release 
Place 

Tap 
Twist 

These component skills should be at 20-25 
in 5 seconds. They worked with both hands 
and charted each hand separately. 

Big 6 Compound 
Here child reaches for an object, touches it. 
grasps it, places it over a can and releases it. 
Marbles, coins, blocks, clothes pins can be 
used. Practice 30 or 60 seconds, count 
objects in can and chart frequency. Aim for 
100 to 120 per minute (15-20 in 10 sec). 

Learning. channels . . . 

Not only do we teach both hands, but also in 
as manv channels as we cdn on the sitme 
day. s he learner must get to performance 
aim on each channel. A channel sequence 
for Reach in Big 6 flows like this: 

In Out Channel 
Guide Reach Gmeach 
Touch Reach Tomeach 
Hear-Touch Reach H-Tomeach 
Hear Reach WReach 
See Reach S f l e a c h  
Think ' Reach ThIReach 

We do not work on one channel at a time. 
A learner may be working on Guidemeach, 
TouchiReach, and HearTouchIReach on the 
same day. Work with both hands at once 
and chart each hand separately 

Details of Teaching Reach By Itself 
- Hold object for the child to reach toward. 
- Give assistance your channel stipulates. 

- As soon as the child moves toward the 
object, move the object in another direction 
so the child tracks the object with their hand. 
- Do not let the child make contact with the 
object after each reach. You want the 
movement to be repeated over and over 
again. Since grasping and manipulating the 
object is a natural reinforcer you may want 
to build up the ratio of reaches to 
reinforcement when you first begin. 
- Practice the reaching for a few minutes 
then time the child for 15 or 30 seconds 
counting the number of reaches. 
- Chart the frequency information. 
- Always give assistance at normal levels of 
performance. If guiding, you should be 
guiding at 20-25 reaches in 5 seconds (200- 
300 reaches per minute). 

Maxi-guiding 
Eric and Ann did not name their super fast 
guiding. Conventional educators guide at 
about 1 per second, or 10 in 10 seconds, or 
60 per minute. Even Precision Teachers 
who know of the Big 6 plus 6 work guide at 
low inadequate rates. Maxi-guidng moves 
as fast as the tutor can move. That's why we 
call it maxi. Make those little hands blur! 
The word maxi-guide points out that the real 
difference between Eric and Ann's Big 6 
plus 6 and the conventional methods is 
maximum SPEED - 5 to 10 times faster! 

Elizabeth Haughton, Eric's widow, uses 
these methods in her learning center in 
Napa, CA. Giordana Malabello in Australia, 
and Alison Moors and Michael Fabrizio in 
Seattle, use charted free operants in home 
tutoring programs for toddlers with autism. 

Precision Teaching 
Applying Skinner's laboratory developed 
self chaaing of performance frequency to 
classroom teaching we find four parts. 
Heart of Precision Learning is self 
recording on our standard chart. 
Slogan: "Care enough to chart." 
Head of Precision Learning is our learner. 
Ideally, each learner does all teaching acts 
and decisions - a goal constantly strived for. 
Slogan: "Child knows best." 
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Hands of Precision Learning are daily, 
timed, charted, fast, aimed practice sessions. 
Ten second, within day ,timings build skills. 
One minute daily timings build fluency. 
Slogan: "Daily practice builds fluency." 
Health of Precision Learning is weekly 
standard chart sharing with other learners. 
Slogan: "Share a brag and help each week." 

PT's Chart Heart is Multiply 
The important thing about our Standard 
Celeration Chart is that it has a standard 
multiply scale up the left for performance. 
This pennits teachers and learners to project 
learning with a straight line and tell on what 
day they will reach their aim. 

Learn Chart Performance Lines in 
See+Hear/Say+Do Channel 
Stand, Follow leader and point and say to 
frequency lines on walls of standard chart 
room. Leader corrects point positions. 
1000 per minute 
100 per minute 
10 per minute 
1 per minute 1000 per day 

100 per day 
10 per day 
1 per day 

(When we have more time we have learners 
draw their own standard chart on-a blank 
white sheet of paper.) 

Learn Chart Learning Lines in 
See+Hear/Say+Do Channel 
Stand: Follow leader and rotate left arm at 
correct angle (slopes) of learning lines. 
Leader corrects arm angles. 

x16 
x4 

x2 
x1.4 - x l  
11.4 

12 
I4 

116 
Learners describe their learning with these 
values. Most aim at x2 per day in their 
acquisition sprints and at x2 per week in 
their daily practice to fluency. 

How Does Performance Grow 
Each verse of the lyrics to the tune of Jingle 
Bells describes a different thing we learned 
about performance from our learner's charts. 
1 - Performance multiples. 
2 - You must start with at least one to learn. 
3 - Learning corrects is independent from 

learning not to make errors. 
4 - Performance of different students 

spreads equally on a multiply scale. 

How Does Performance Grow Jingle Bells 
1 How does performance grow? 

As we chart it day by day. 
To change it we must know. 

To forecast we must say: 

Chorus: Multiply, multiply, 
multiply each week. 

That's how our performance grows 
to the fluency we seek. 

2 Start with zero? No! 
To that there's no debate. 

We need 1 to grow, 
to 2, then 4, then 8! 

3 Do.errors go away, 
when corrects go up each day? 

It's not as you think. 
They go their own way! . . A 

4 hiiddle guy does 10. 
and our bottom guy does 2. 

Will top guy do 18? 
No! Top guy does 50! 

Head Strong, Fast, Narrow Focused 
Theory 
After researching the behavior of children 
with autism from 1953 to 1965 in my 
Harvard Medical School Laboratory in 
Metropolitan State Hospital, Waltharn, MA, 
and teaching parents from 1965 to 1972 at 
KU Medical Center in Kansas City, Bernie 
Rirnland asked me what my theory of autism 
was. I answered, "They are very head 
strong, fast, and narrow focused young 
people." Bernie laughed and said, "That is 
not a theory, that is a description." And so it 
is. Lindsley's descriptive theory of autism. 
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Free Operants Share Control 
The nine free operant freedoms share control 
of the learning task with these head strong 
youngsters. This may be one reason that 
free operants produce more learning than 
more controlling teaching methods. 

Free Operants Give Faster Practice 
As Carl Binder has pointed out, the absence 
of fluency blocking trials permits fast 
unlimited practice which may fit better with 
some children's need for faster stimulation 
and action. 

Mary Had a Real Tough Child 
New Lyrics to "Mary had a little lamb" 
written by Og Lindsley for CalABA 2000. 

Mary had a little lamb, 
little lamb, little lamb. 

Mary had a little lamb, 
its fleece was white as snow. 

Mary had a real tough child 
real tough child, real tough child. 

Mary had a real tough child, 
she could not teach or guide. 

Free Operants Give More Practice Then one week she raced his hands 
Using free operants gves 10 to 30 times raced his hands, raced his hands. 
more practice a day in each skill than when Then one week she raced his hands 
the tutoring is done with discrete trials. at 20 in 5 seconds. 

Discrete Trials o r  Free Operants. Which? 
Obviously we should try both with each 
learner and chart how fast each approach 
teaches. Shahla Ala'i Rosales and Jesus 
Rosales, Alison Moors and Michael 
Fabrizio, and Giordana Malabello have 
independently made such comparisons. All 
three studies found the high speed, high 
volume free operants produce much faster 
learning than the slower deliberate discrete 
trials. These research results will be shared 
in our Symposium #268 at this conference 
on Monday, May 29,2000. 

Earlier the Intervention The Better 
We owe my good friend, Ivar Lovaas and 
hls students, enduring gratitude for 
demonstrating that massive early 
intervention can arrest and prevent later 
autistic behaviors (Lovaas, 1987). Their 
creativity, determination and clear cut, 
systematic research that has continued over 
the ensuing years, provided a solid platform 
for our free operant methods to stand on. 

That turned the trick, he's on his own, 
on his own, on his own. 

That turned the trick, he's on his own. 
And doubling every week. 

He's learning all his big 6 tools, 
big 6 tools, big 6 tools. 

He's learning all his big 6 tools 
soon his fluency will peak! 
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